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Abstract 
This study is based on the problem of many students do not have the learning readiness in fashion 
design education. This study aimed at the influence of pedagogy and learning interest on fashion 
design education students learning readiness. The total population was 497 students of the Fashion 
Design Program of Universitas Negeri Padang. The sampling technique used in this study is total 
sampling. A total of 497 respondents were successfully collected. The data analysis technique used is 
Partial Least Square Structural Equation Modelling (PLS-SEM). The results showed that: There is a 
significant effect of pedagogy toward fashion design education students learning readiness and there 
is a significant effect of learning interest toward fashion design education students learning readiness. 
What could be said from the result of the study is that good pedagogical abilities of lecturers could be 
increased fashion design education students learning readiness and high learning interest of students 
could be increased fashion design education students learning readiness.  
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Introduction  

Student readiness in carrying out learning is the most important part of achieving learning objectives. 
Learning readiness is a basic thing that must exist in a student to take part in the learning process in the 
classroom. Learning readiness is a condition where students have four important things in learning which 
include physical, thinking, concentration, and focus readiness (Fikriyanda et al., 2018). Students who have good 
learning readiness will certainly be ready to take part in a good learning process in class, to obtain satisfactory 
learning outcomes. Readiness to learn that must be possessed by students consists of several aspects, namely 
material aspects (reading books, lesson notes, modules, and job sheets for learning), emotional aspects (student 
attitudes), and psychological aspects (physical condition and motivation) and intellectual (student 
understanding). Student readiness in learning is a condition of students who have been prepared to carry out a 
learning activity. Students' self-readiness will give birth to a struggle to achieve what they aspire to. 

Irgatoglu (2021) stated that learning readiness is a condition of oneself that has been prepared to carry out 
an activity. Hajaryanti and Kuraedah (2018) explain that learning readiness is a test that is carried out in the 
initial conditions of a learning activity, to determine a person's readiness to respond or answer within oneself 
to achieve certain teaching goals. Readiness is a very important factor in the learning process (Ernawati, 2021). 
By having good learning readiness, something produced will be better than the results achieved without good 
readiness. Good learning readiness will make it easier for students to follow the learning process. Readiness to 
learn is one of the conditions that must be owned by students. Readiness to learn can be improved through 
various efforts, including improving the pedagogical concepts of lecturers (Efendi, 2021; Giatman et al., 2019; 
Lumbantobing, 2020; Ningsih et al. 2018) and increasing student learning interest (Dasuki et al., 2017; 
Harrackiewicz et al., 2018; Nagele et al., 2018; Anjum, 2020). 

One of the efforts to improve student learning readiness is pedagogy competence, where the pedagogical 
competence possessed by the lecturer will greatly determine the readiness of students to participate in the 
learning process. Pedagogic competence is competence where lecturers can condition learners or students. The 
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main competencies that must be possessed by lecturers are pedagogical, personality, and professional 
competencies (Hakim, 2015). With that lecturers can utilize and master technology to develop the strategies 
needed to teach in the classroom. 

Interest in learning is also a driving factor in the readiness of students to take part in learning. Bernacki and 
Walkington (2018) stated that interest in learning is a sense of preference and a sense of interest in a thing or 
activity, without anyone telling. Irgatoglu (2021) stated that a person's interests can be divided into two groups, 
namely: innate interests and interests that arise due to external influences. Innate interest is an interest that 
arises by itself without being influenced by other factors, be it environmental factors or needs. This interest is 
usually influenced by heredity or natural talent. While the interests arise due to external influences, a person's 
interests can change due to influences from outside the individual, such as the environment and needs. This 
interest is strongly influenced by the environment, the encouragement of parents, 

The pedagogical abilities of lecturers and students' interest in learning must be developed because they 
have a significant effect on student learning readiness. As for fashion design education students, they need to 
control their emotions in increasing their interest in preparing for the learning process. Likewise, the 
pedagogical ability of the lecturers in managing the fashion design education student class also really needs to 
be developed in increasing the readiness of students to participate in the learning process. However, many 
students are currently participating in the learning process in an unprepared condition (Baber, 2020; Dangol 
and Shrestha, 2019; Widodo et al., 2020). Most students present in class only fulfill the quantity of attendance 
in the learning process, without preparing themselves to follow the learning process properly. This issue 
requires the study to reveal matters related to the readiness of students to participate in the learning process 
to prepare them to become graduates who are ready to be accepted in the world of work. Many students do 
not have the readiness to learn in fashion design education, such as often being late for class, not focusing on 
following the learning process, students who are sleepy in participating in the learning process, and missing 
lecture notes. 

This study measured the influence of pedagogy and learning interest on fashion design education students 
learning readiness. This is motivated by the fact that studies that look at causal relationships of these variables 
simultaneously and thoroughly are still scarce. The results of this study are expected to provide empirical data 
regarding the factors that influence the learning readiness of students in fashion design education to achieve 
the objectives of the learning process. 
 
Method 

This study was conducted with a quantitative approach. The type of study is causal research. The total 
population was 497 students of the Fashion Design Program of Universitas Negeri Padang. The sampling 
technique used in this study is total sampling. A total of 497 respondents were successfully collected. The 
sample consisted of 121 male and 376 female students. The majority of the respondents (326 or 65.6%) were 
21-23 years old, 147 of them (29.6%) were under 21, and 24 (4.8%) were above 23.  The type of data used is 
primary and secondary data. The data collection technique was conducted through a questionnaire with an 
online survey. The variables of the study are pedagogy and learning interest (independent variables) and 
learning readiness (dependent variable). The instrument in this study was a Likert scale. The inferential analysis 
technique in this study used PLS-SEM (Partial Least Square Structural Equation Modelling). 

 
Results and Discussion 

Result 
The PLS-PM structural equation model is composed of two sub-models: the measurement model and the 

structural model. 
 

Measurement Model  
The notion stated by Hair et al. (2021) on the latent or unobservable concept that generated changes in the 

observable indicators is measured indirectly using the measurement model assessment. Throughout the 
process of assessing reflective measuring models, four factors had to be done and followed as a statistic: (1) 
internal consistency reliability, (2) indicator reliability, (3) convergent validity, and (4) discriminant validity 
(Hair et al., 2022). A measurement model was undertaken, and the result as shown in figure 1 and Table 1 
reports the outer loading, indicator reliability, composite reliability, AVE scores, and the Cronbach Alpha value. 
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Figure 1. Measurement Model  

 
Table 1. Measurement Model 

Latent Variable Indicators Outer Loadings Cronbach 
Alpha 

Composite 
Reliability AVE 

Pedagogy 

P1 0.701 0.996 0.969 0.599 
P2 0.722    
P3 0.709    
P4 0.705    
P5 0.742    
P6 0.720    
P7 0.751    
P8 0.767    
P9 0.784    

P10 0.774    
P11 0.815    
P12 0.783    
P16 0.750    
P17 0.788    
P18 0.817    
P19 0.821    
P20 0.800    
P21 0.769    
P22 0.828    
P23 0.830    
P24 0.855    

Learning Interest 

Li1 0.791 0.973 0.975 0.662 
Li2 0.813    
Li3 0.824    
Li4 0.786    
Li5 0.828    
Li6 0.814    
Li7 0.823    
Li8 0.819    
Li9 0.764    

Li10 0.755    
Li11 0.767    
Li12 0.839    
Li13 0.784    
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Latent Variable Indicators Outer Loadings Cronbach 
Alpha 

Composite 
Reliability AVE 

Li14 0.881    
Li15 0.805    
Li16 0.825    
Li17 0.862    
Li18 0.857    
Li19 0.841    
Li20 0.774    

Learning Readiness 

LR1 0.834 0.979 0.981 0.753 
LR2 0.883    
LR3 0.878    
LR4 0.896    
LR5 0.889    
LR6 0.882    
LR7 0.901    
LR8 0.888    
LR9 0.885    

LR10 0.870    
LR11 0.868    
LR12 0.899    
LR13 0.845    
LR14 0.801    
LR15 0.832    
LR16 0.876    
LR17 0.819    

 
Based on Table 1, Cronbach's Alpha value of pedagogy 0.996, learning interest 0.973, and learning readiness 

0.979, while the composite reliability value of pedagogy 0.969, learning interest 0.975, and learning readiness 
0.981, this indicates that internal consistency reliability is accepted because Cronbach's Alpha value and 
composite reliability are higher than 0.70. Next, all items loaded are also acceptable significantly (outer 
loadings ranging from 0.701 to 0.901) onto their respective factors, verifying their indicator reliability. The 
measurement model used to collect respondents’ data had sufficient convergent validity based on the AVE 
values. The AVE values of pedagogy (0.559), learning interest (0.662) and learning readiness (0.753) were well 
above the required minimum level of 0.50. 

The last of the measurement model evaluation is to assess discriminant validity using The Heterotrait-
Monotrait Ratio of Correlations (HTMT) analysis. The HTMT value in Table 2 indicated no discriminant validity 
problem (HTMT<0.90 criterions). This implied that the HTMT criterion did not detect collinearity issues among 
the latent constructs. 

 
Table 2. HTMT assessment 

  Pedagogy Learning Interest Learning Readiness 
Pedagogy 1   
Learning Interest 0.824 1  
Learning Readiness 0.828 0.860 1 

 
Structural Model  

The second evaluation in the PLS-SEM analysis is the structural modeling or path analysis in response to 
the proposed hypothesis. This research aims to establish the effect of pedagogy and learning interest toward 
fashion design education student learning readiness. Table 3 reports the structural model with the result of 
path coefficients, T-statistic and significance levels of the proposed hypothesis (the result of Bootstrapping). 
The path coefficients are acceptable when their significance is at least at the 95% confidence level. Based on the 
path analysis output (Table 3), all hypotheses are accepted. 

The results of the path coefficients which respond to the hypotheses showed that pedagogy is showing a 
positive significant effect on the fashion design education student learning readiness (β= 0.369 and t=9.493) 
and learning interest is showing a positive significant effect on the fashion design education student learning 
readiness (β= 0.547 and t=14.459). 
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Table 3. Path Coefficients, Observed T-statistics and Significance Levels  

Path Analysis Path Coefficient 
Β 

T 
Statistics 

P 
Values Result 

H1 Pedagogy -> Learning Readiness 0.369 9.493 0.000 Accept 
H2 Learning Interest -> Learning Readiness 0.547 14.459 0.000 Accept 

*p<. 05, **p<.01, ***p<0.001 
 
The results coefficient of determination (R2) showed a substantial amount of variance (R2 values 0.764) 

fashion design education student learning readiness that can be explained by the proposed predictor (pedagogy 
and learning interest). Referring to Figure 1 the pedagogy and learning interest was able to explain 76.4% (R2 
=0.764) of the variance fashion design education student learning readiness. The effect size function (f 2), which 
is similar to the traditional partial F-test, explains the increases in R2 relative to the proportion of variance of 
the dependent variable that remains unexplained. In Table 4, the f2 column revealed that the relations 
presented effect sizes. 

 
Table 4. f ² - Factor of the research model  

f 2  Work Motivation Effect size 
Pedagogy 0.202 Moderate 
Learning Interest 0.442 Susbtansial 

Notes:  f 2 values of 0.02=weak; 0.15=moderate; and 0.35=substantial. 
 
The result from Table 4 above, there is a moderate effect for the significant paths of pedagogy toward 

fashion design education student learning readiness and a substantial effect for learning interest toward 
fashion design education student learning readiness. Values of q2 of 0.02, 0.15, and 0.35 indicate exogenous 
constructs as small, medium, or large predictive relevance for a selected endogenous construct (Hair et al., 
2022). The result of test predictive relevance (q2) is illustrated in Table 5. 

 
Table 5. Test of predictive relevance (q2) 

Independent Variable Learning Readiness 
Pedagogy 

0.569 
Learning Interest 

 
The result for q2 is explained in Table 5. An omission distance of seven implies that every 9 data points 

of the target construct are eliminated in a single blindfolding round. Using the omission distance of 9, this study 
obtains a q2 value of 0.569 for fashion design education student learning readiness, which is the fashion design 
education student learning readiness indicative of a large predictive model. The higher the value of q2, the 
greater is the predictive relevance of the structural model. In this sense, the independent variables (pedagogy 
and learning interest) proposed in this study are predictors for fashion design education student learning 
readiness. 

 
Discussion 

The Effect of Pedagogy Toward Fashion Design Education Student Learning Readiness 
H1 as the first hypothesis proposed a causal relationship between pedagogy and fashion design education 

student learning readiness. This proposition made is based on the belief that pedagogy could influence fashion 
design education students learning readiness. The result showed a significant influence of pedagogy toward 
fashion design education student learning readiness (β= 0.369 and t=9.493) and thus supported hypothesis H1 
of the study. This result, in general, demonstrated that pedagogy has given a significant impact on the fashion 
design education student learning readiness. What could be said from this result is that the good pedagogical 
abilities of lecturers could be increased fashion design education students learning readiness. Pedagogic 
abilities are very important in the teaching process, especially in higher education (Zamista et al., 2021), not 
only affecting learning readiness but also having an impact on learning motivation (Rahman et al., 2019), 
learning outcomes (Pulungan, & Arda, 2019 ), and learning achievement (Kustiyati, S. (2017). This finding is in 
line with Cheon et al. (2012) that pedagogy influences student learning readiness. 

 
The Effect of Learning Interest Toward Fashion Design Education Student Learning Readiness 

H2 as the first hypothesis proposed a causal relationship between learning interest and fashion design 
education student learning readiness. This proposition made is also based on the belief that learning interest 
could influence fashion design education student learning readiness. The result showed a significant influence 
of learning interest toward and fashion design education student learning readiness (β= 0.547 and t=14.459) 
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and thus supported hypothesis H2 of the study. This result, in general, demonstrated that learning interest has 
given a significant impact on the fashion design education student learning readiness. What could be said here 
is that the high learning interest of students could be increased fashion design education students learning 
readiness. Learning interest is very important to be managed by students in the learning process because 
interest in learning can affect various factors such as learning motivation (Sapbrina et al., 2021), learning 
readiness (Sutria et al., 2012), and learning outcomes (Nurhasanah, & Sobandi, 2016 ). This finding is consistent 
with Putri and Ghufron (2019) and Sumyadi et al. (2020) that learning interest influences student learning 
readiness. 
 
Conclusion 

From the overall findings, it is evident that pedagogy does give an effect on fashion design education student 
learning readiness. The result of the study also found learning interest does give an effect on fashion design 
education student learning readiness. Fashion design education students may feel that pedagogy meets their 
expectations, has high learning interest, and thus have a strong level of learning readiness. The context of 
fashion design education students at Universitas Negeri Padang where most of the fashion design education 
students have increased level of learning readiness caused by the good pedagogical abilities of lecturers and a 
strong learning interest from students. This research implies that it is recommended that future research be 
carried out related to the learning model, learning process, learning commitment, and learning achievement.	 
 
References 

Anjum, S. (2020). Impact of internship programs on the professional and personal development of business 
students: A case study from Pakistan. Future Business Journal, 6(1), 1-13. 
https://doi.org/10.1186/s43093-019-0007-3  

Baber, H. (2020). Determinants of students’ perceived learning outcome and satisfaction in online learning 
during the pandemic of COVID-19.	Journal of Education and E-Learning Research,	7(3), 285-292. 
https://ssrn.com/abstract=3679489  

Bernacki, M. L., & Walkington, C. (2018). The role of situational interest in personalized learning.	Journal of 
Educational Psychology,	110(6), 864–881. https://doi.org/10.1037/edu0000250  

Cheon, J., Lee, S., Crooks, S. M., & Song, J. (2012). An investigation of mobile learning readiness in higher 
education based on the theory of planned behavior.	Computers & education,	59(3), 1054-1064. 
https://doi.org/10.1016/j.compedu.2012.04.015  

Dangol, R., & Shrestha, M. (2019). Learning readiness and educational achievement among school students.	The 
International Journal of Indian Psychology,	7(2), 467-476. https://doi.org/10.25215/0702.056  

Dasuki, S.I., Quaye, A.M.,  & Abubakar, N.H. (2017). An evaluation of information systems students internship 
programs in Nigeria: A capability perspective. The Electronic Journal of Information Systems in 
Developing Countries, 83(6), 1-19. https://doi.org/10.1002/j.1681-4835.2017.tb00614.x  

Efendi, S. (2021). Lecturer's Pedagogic Competence in Developing Student Learning at the National 
University.	Jurnal Mantik,	5(2), 701-706. https://doi.org/10.35335/mantik.Vol5.2021.1385.pp701-706  

Ernawati, E. (2021). Implementation of the learning process: Efforts to improve the quality of vocational 
education graduates. Jurnal Pendidikan Vokasi, 11(3), 243-253. 
https://doi.org/10.21831/jpv.v11i3.44049  

Fikriyanda, F., Daharnis, D., & Yuca, V. (2018). The Profile of Students Activities; Before, During and After 
Learning.	International Journal of Research in Counseling and Education,	3(1), 49-54. 
https://doi.org/10.24036/0077za0002  

Giatman, M., Nafsiah, I. N., Rizal, F., & Leonardo, A. (2019). Needs analisys pedagogy project management of 
technology and vocational educational with the approach of project base learning in higher education. 
In	Journal of Physics: Conference Series	(Vol. 1387, No. 1, p. 012066). IOP Publishing. 
https://doi.org/10.1088/1742-6596/1387/1/012066  

Hair, J. F., Hult, G. T. M., Ringle, C. M., Sarstedt, M., Danks, N. P., & Ray, S. (2021). An introduction to structural 
equation modeling. In	Partial Least Squares Structural Equation Modeling (PLS-SEM) Using R	(pp. 1-
29). Springer, Cham. https://doi.org/10.1007/978-3-030-80519-7_1  

Hajaryanti, H., & Kuraedah, S. (2018). Improving Activities and Learning Outcomes of Islamic Religious 
Education Through Cooperative Script Learning Models. Al-TA'DIB: Journal of Educational Studies, 
11(1), 154-170. http://dx.doi.org/10.31332/atdb.v11i1.951  



 Ernawati       51   
 

 

International Journal of Research in Counseling and Education, Open Access Journal: http://ppsfip.ppj.unp.ac.id 

Hakim, A. (2015). Contribution of competence teacher (pedagogical, personality, professional competence and 
social) on the performance of learning.	The International Journal of Engineering and Science,	4(2), 1-
12. https://www.theijes.com/papers/v4-i2/Version-3/A42301012.pdf  

Irgatoglu, A. (2021). Exploring the Relationship between Professional Development Attitudes, Activities and 
Self-Directed Learning Readiness of EFL Instructors.	International Journal of Progressive 
Education,	17(4), 122-134. https://doi.org/10.29329/ijpe.2021.366.8  

Kustiyati, S. (2017). Peningkatan Kompetensi Pedagogik Dosen untuk Meningkatkan Motivasi dan Prestasi 
Belajar Mahasiswa.	Indonesia Jurnal Kebidanan,	1(1), 37-48. http://dx.doi.org/10.26751/ijb.v1i1.222  

Lumbantobing, P. A. (2020). The contribution of lecturer pedagogical competence, intellectual intelligence and 
self-efficacy of student learning motivation.	Budapest International Research and Critics in Linguistics 
and Education (BirLE) Journal,	3(1), 564-573. https://doi.org/10.33258/birle.v3i1.852  

Nägele, C., Neuenschwander, M.P., & Rodcharoen, P. (2018). Higher education in Switzerland: Predictors of 
becoming engaged in higher vocational or higher academic education–the role of workplace factors. 
International Journal for Research in Vocational Education and Training, 5(4), 264–284. 
https://doi.org/10.25656/01:16165  

Ningsih, S., Marjohan, M., & Nirwana, H. (2018). Contribution of the Implementation of High-Touch Teachers 
and the Academic Self Concept of Student Learning Motivation In Mathematics Subject.	International 
Journal of Research in Counseling and Education,	3(1), 59-66. https://doi.org/10.24036/0069za0002  

Nurhasanah, S., & Sobandi, A. (2016). Minat belajar sebagai determinan hasil belajar siswa.	Jurnal Pendidikan 
Manajemen Perkantoran (JPManper),	1(1), 128-135. https://doi.org/10.17509/jpm.v1i1.3264  

Pulungan, D. R., & Arda, M. (2019). Kompetensi dosen dan pencapaian hasil belajar mahasiswa.	Liabilities Jurnal 
Pendidikan Akuntansi,	2(2), 115-124. http://dx.doi.org/10.30596%2Fliabilities.v2i2.3288  

Putri, R., & Ghufron, A. (2019). Analysis of students’ learning readiness in terms of their interest and motivation 
in achieving students’ critical thinking skills. In	Innovative Teaching and Learning Methods in 
Educational Systems	(pp. 129-134). Routledge. http://dx.doi.org/10.1201/9780429289897-18   

Rahman, A. M., Mutiani, M., & Putra, M. A. H. (2019). Pengaruh kompetensi pedagogik dosen terhadap motivasi 
belajar mahasiswa pendidikan IPS.	Jurnal Darussalam: Jurnal Pendidikan, Komunikasi dan Pemikiran 
Hukum Islam,	10(2), 375-387. https://doi.org/10.30739/darussalam.v10i2.380  

Sapbrina, C. B., Bektiarso, S., & Prastowo, S. H. B. (2021). Pengaruh Minat Dan Motivasi Terhadap Aktivitas Dan 
Kesiapan Belajar Fisika Siswa SMAN 1 Sukomoro.	ORBITA: Jurnal Kajian, Inovasi dan Aplikasi 
Pendidikan Fisika,	7(1), 136-146. https://doi.org/10.31764/orbita.v7i1.4405  

Sumyadi, Y., Umasih, U., & Syukur, A. (2020). The Effect of Teacher Teaching Skills and Student Interest on 
History Learning Outcomes.	Journal of Education Research and Evaluation,	4(3), 319-324. 
http://dx.doi.org/10.23887/jere.v4i3.28349  

Sutria, D., Murbojono, R., & Rusdi, M. (2012). Pengaruh Penggunaan Media Animasi dan Kesiapan Belajar 
Terhadap Minat Belajar IPA Siswa Kelas V.	Jurnal Tekno-pedagogi,	2(1). https://online-
journal.unja.ac.id/pedagogi/article/view/2235  

Widodo, A., Nursaptini, N., Novitasari, S., Sutisna, D., & Umar, U. (2020). From face-to-face learning to web base 
learning: How are student readiness.	Premiere Educandum: Jurnal Pendidikan Dasar Dan 
Pembelajaran,	10(2), 149-160. http://doi.org/10.25273/pe.v10i2.6801  

Zamista, A. A., Nugraha, N. B., & Rahmi, H. (2021). Persepsi Mahasiswa Terhadap Kemampuan Pedagogik Dosen 
Dan Hubunganya Dengan Kepuasan Belajar Mahasiswa.	Prosiding Penelitian Pendidikan dan 
Pengabdian 2021,	1(1), 1-9. http://prosiding.rcipublisher.org/index.php/prosiding/article/view/104 

 
 


