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Abstract 
This research was to describe the educational contribution in family and about being active 
while participating extracurricular on prosocial behavior of students in SMK Negeri 6 Padang. 
This research applied descriptive quantitative method. The population was 903 students in X 
and XI grade at SMK Negeri 6 Padang and 278 students as the sample were selected using 
proportional random sampling techniques. The instruments used was questionnaire. The data 
were analyzed with regression statistics, simple and double regressions. The data analysis was 
assisted using the SPSS 20.0 program. The study showed that: (1) the average of prosocial 
behavior was in the high category, (2) education in family was in the high category, there 
were 28% contribution of education in family to prosocial behavior, (3) the activity in 
participating extracurricular was in the high category, there were 16.2% contributions of 
activeness to participate in participative extracurricular on students’ prosocial behavior, (4) 
there were 31.5% contributions of both educational contribution in family and participative 
extracurricular on students’ prosocial behavior. 
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Introduction  

Prosocial behavior is defined as the act of helping others voluntarily for the welfare of that person 
(Eisenberg, Cumberland, & Spinrad, 1998; Randall & Carlo, 2014; ), who gives a sense of satisfaction to the 
helper for helping others (Baron & Byrne, 2005; Desmita, 2009; Bashori, 2018). Prosocial behavior can be 
demonstrated by making charitable donations, helping people in an accident, giving a seat to parents on a 
bus, lending goods to friends (Maner & Gailliot, 2006). Prosocial behavior is not only done when a disaster 
occurs, where all people flocked to provide assistance and shown an empathy for victims, prosocial behavior 
is also shown in small things in daily life and becomes human responsibility as social beings (Maghfiroh & 
Suwanda, 2017). 

As a part of the society, adolescent has a responsibility and take a part in their social environment. 
Adolescents are full of feelings that are uncertain, anxious, confused, also raging hopes, challenges, fun, and 
misery (Sihotang, Yusuf, & Daharnis, 2013), but they are expected to make an improvement in the society and 
having a good personality (Santrock, 2007). Prosocial behavior can be done by adolescents in the school 
environment by voluntarily lending their stationery to friends in need, helping friends to review lessons who 
do not understand, visiting friends who are sick, listening to the friends complaint, and avoiding behavior 
that violates the rights and welfare (Maghfiroh & Suwanda, 2017). 

Prosocial behavior as a religious and moral rules (Sears, Freedman, & Peplau, 2005) have been 
decreased in adolescents (Farida, 2017). Modernization causes humans to competition to be the best, by 
encouraging them to think only about themselves and making them to e selfish human beings. The hedonic 
lifestyle, makes them just think about their own pleasure without thinking about others situation. In the 
school environment, those behavior are done by breaking the school’s regulation, not doing homework, 
talking rude to each other, unable to cooperate and bothering friends (Putra, Gistituati, & Syahniar, 2015; 
Rahayu, Firman, & Yarmis Syukur, 2014; Aida, 2018), even more there is a tendency for students to gather in a 
group with the same religion (Andris Noya, 2019). If this behaviors are continusing to do, it will lead the 



Nur Hasanah Harahap, Daharnis, & Syahniar    41 
 

 

International Journal of Research in Counseling and Education, Open Access Journal: http://ppsfip.ppj.unp.ac.id 

worst antisocial behavior, such as aggressiveness, persecution, violence, selfishness, destruction, arbitrary 
action and so on (Zakaria, 2016). 

Prosocial behavior is important to be improved for adolescents in their social interactions so that they 
are sensitive to their emotional and affective conditions. Adolescent who are far from social expectations will 
get worse adjustments and social interactions and are rejected in the social environment (Afrianti & 
Anggraeni, 2016; Marlina, 2014). Prosocial behavior has a positive influence on others, increases social 
adjustment and creates harmony in society (Lestari, 2016). 

Many factors affect prosocial behavior in a person, one of them is parenting (Desmita, 2009). Education 
in the family affects the life of society, nation, and state, so this is important to give to the students, if family 
education is good, then the life of the community is good too (Wahidin, 2017). The role of parents in 
nurturing, guiding, educating, supervising, and paying attention as an example of the formation of prosocial 
behavior (Sarwono & Meinarno, 2011). The warmth, support, and positive emotions displayed by parents 
while interacting with children provide opportunities for learning for children to interact with others 
(Pastorelli et al., 2016). The family is the first social place for children to get social and prosocial education 
(Hyson & Taylor, 2011). Children tend to imitate what their parents do and these characteristics will settle on 
the child  (Warneken & Tomasello, 2009). Positive cooperation between father and mother in parenting will 
shape the child's positive behavior in others (David, Daharnis, & Said, 2014). 

Another factor that can influence the formation of prosocial behavior in a person is peers (Desmita, 
2009; Dijkstra & Gest, 2015). Teenage peers having interpersonal relationships, through good interpersonal 
relationships teens can develop social identities, and reduce antisocial behavior (Hughes, 2016). 
Interpersonal relationship skills can be improved by participating in extracurricular activities (Dazeva & 
Tarmidi, 2012). Communities in extracurricular activities as coaching are different from the formation of clear 
identities, prosocial (Martinez, Coker, Mcmahon, Martinez, & Coker, 2016) and moral norms (Fadhlyda, 
Erlamsyah, & Daharnis, 2014). Extracurricular activities can foster students' emotional intelligence, interact 
with others and cooperate, children will respect others, learn to control emotions, empathize, and help one 
another (Mahoney, Larson, & Eccles, 2005). Extracurricular activities in the form of groups will form bonds 
and a sense of belonging with fellow group members, the positive feelings that are associated show a positive 
relationship in the formation of prosocial behavior (Bruner et al., 2018). Involvement in extracurricular 
activities not only fosters high prosocial behavior but also prevents students from juvenile delinquency 
(Hughes, Cao, & Kwok, 2016). 

 

Method 

The research method used a quantitative approach with a descriptive correlational type and double 
regression. This research was conducted at SMK Negeri 6 Padang, the population of this study was students of 
class X & XI, it was about 278 students from 903 students who were selected by proportional random 
sampling technique. The method of data collection was a questionnaire with a Likert scale. There were 3 
questionnaires for data collection, namely the scale of prosocial behavior, the scale of education in family and 
the scale of activeness in participating extracurricular. The validity results of this method, there were 6 failed 
points of prosocial behavior, 8 failed points of education in the family, and 2 failed points of participating in 
extracurricular activities. So, it resulted 33 points of prosocial behavior, 55 points of education in the family, 
and 27 points in participating extracurricular activities. And also, the result of reliability instruments are 
0.862 for prosocial behavior, 0.950 for education in the family, and 0.950 for activeness in participating 
extracurricular activities. Therefore,this instrument can be stated as reliable category in the high coefficient 
of reliability. The data were analyzed by simple and double regression statistics. The data analysis was 
assisted using the SPSS 20.0 program. 

 
Results and Discussion 

The data in this research included variables of family education (X1), participating in extracurricular 
actively (X2), prosocial behavior (Y). The following was the resulted data of the research. 
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(Educational Contributions in Family and Participative Extracurricular on Students' Prosocial  Behavior) 

Table 1. Distribution of Frequency and Percentage of Family Education (X1), Participating in 
Extracurricular Actively (X2), and Prosocial Behavior (Y) 

 

Category 
Family Education 

Participating in 
Extracurricular Actively 

Prosocial Behavior 

Frequency % Frequency % Frequency % 

Very high 68 25 79 28 23 8 

High 157 56 107 39 188 68 

Medium 53 19 88 32 67 24 

Low 0 0 4 1 0 0 

Very low 0 0 0 0 0 0 

Total 278 100 278 100 278 100 

 
The Table 1 above showed that some students have very high education in family at 25%, a high 

category at 56%, a medium category at 19%, and there are no students in the low and very low categories. On 
average, family education of students was in the high category. Then for the active variables of participating 
in extracurricular activities, it can be seen that students were in the very high category at 28%, the high 
category at 39%, the medium category at 32%, the low category 1%, and there are no students in the very low 
category. On average, the activeness in participating extracurricular was in the high category. Furthermore, 
the prosocial behavior variable showed that students have very high prosocial behavior that was equal to 8%, 
in the high category by 68%, in the moderate category by 24%, and there are no students in the low and very 
low categories. On average, students' prosocial behavior was in the high category. 

Table 2. Analysis Result of Family Educational Contribution (X1) to Prosocial Behavior (Y) 

Model R R Square Sig. 

X1-Y 0,529 0,280 0,000 
 

In Table 2, it can be seen that the value of R 0.529 which showed the coefficient of education in 
family of students’ prosocial behavior. Then, the value of R Square (r2) of 0.280 means contributes education 
in family to prosocial behavior by 28%, while 72% was influenced by other factors. 

 

The warmth, support, and positive emotions displayed by parents when interacting with children 
provide opportunities for learning for children to interact with others. Rules that are applied at home, 
discipline, guidance, and direction on the child's behavior, will be attached to the child's personality and form 
prosocial behavior (Pastorelli et al., 2016). Conversely, in families that show too much anger, bad parental 
relationships, parents often insult children when angry, irregular emotional control forms bad social 
functions. (Havighurst, Wilson, Harley, Prior, & Kehoe, 2010). When children begin to grow up they are more 
aware, willing to accept and feel the behavior of parents in exemplifying prosocial behavior (Pastorelli et al., 
2016). The students who get a good family education can influence, share, help and cooperate their prosocial 
behavior each other, and be honest in their daily interactions, both within the family and the community. 

Table 3. Analysis Result in Participating Extracurricular Actively Contribution (X2) to Prosocial Behavior 
(Y) 

 
Model R R Square Sig. 

X2-Y 0,402 0,162 0,000 

In Table 3 it can be seen that the R-value of 0.402 which showed the coefficient of participating in 
extracurricular activities on students' prosocial behavior. Then, the value of R Square (r2) of 0.162 means that 
the activity of participating in extracurricular activities contributed to prosocial behavior by 16.2%. This 
means that the activity of participating extracurricular activities is one of the factors that contribute to 
prosocial behavior. 

Extracurricular activities as a component of self-development can develop students' abilities and 
sense of social responsibility (Narmoatmojo, 2010) and uphold social values (Isro & Warsono, 2017). 
Extracurricular activities in the form of groups will form bonds and a sense of belonging with fellow group 
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members, positive feelings that are associated show a positive relationship in the formation of prosocial 
behavior (Bruner et al., 2017). Extracurricular activities carried out with fun and packaged as interesting as 
possible will be more sought after by students  (Aida, 2018). 

Extracurricular activities accustom students to interact and cooperate with others, with habituation 
that students will more easily carry out social responsibility in the community. Through extracurricular, 
students learn to be responsible, sharing what they have, helping group friends, and sportsmanship in 
activities. 

 
Table 4. Analysis Result of the Educational Contribution in Family (X1), and Participating in 

Extracurricular Actively (X2) on Prosocial Behavior (Y) 
 

Model R R Square Sig. 

X2-Y 0,561 0,315 0,000 

 
In Table 4, it can be seen that the R-value of 0.561 which showed the double regression coefficients 

between family education and the participating in extracurricular actively on students’ prosocial behavior. R 
Square (R2) value of 0.315 means that education in family and active participation in extracurricular 
activities contribute to prosocial behavior by 31.5%. While the remaining 68.5% is influenced by other factors 
not discussed in this study. 

Based on the findings above, it can be seen that education in the family and being participative in 
extracurricular activities were factors that influence students' prosocial behavior. Education in family as an 
example of the child's first behavior in social interaction in the community, so that ultimately students’ who 
have good family education will have good prosocial behavior in their environment. The activeness in 
participating extracurricular activities as well, as a forum for learning outside of school that accustoms 
students to interact and cooperate with others, so that prosocial behavior is embedded from the activities 
that are followed by students  

 
Conclusion 

Based on the results of this research, it can be concluded that on average education in family, being 
participative in extracurricular activities, students’ prosocial behavior were in the high category. 
Furthermore, education in family contributed significantly to students’ prosocial behavior by 28%, active 
participation in extracurricular actively contributes significantly to students' prosocial behavior by 16.2%, 
both of education in family and active participation in extracurricular activities contribute to prosocial 
behavior of students of SMK Negeri 6 Padang by 31.5%. This means that the level of prosocial behavior of 
students was not only influenced by one variable (family education or parcipating in extracurricular actively), 
but was influenced by both education in family and being participative in extracurricular activities. In other 
words, the higher education was applied in a family and the more the students in an extracurricular 
activities, the better prosocial behavior is formed. This means that the educational variables of family and 
participating in extracurricular actively will be more effective if combining as a predictor to improve student 
prosocial behavior rather than just one variable. The results of this research must also be the concern of the 
school and parents/ guardians of students.  
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